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hen considering strategies for tutoring foreign 
language writing students, the tutor must remember 

that “the primary focus of  such writing practice ‘should not be 
the word, the phrase, or the sentence, but the larger elements 
and processes that must be integrated and synthesized for 
HIIHFWLYH�ZULWWHQ�FRPPXQLFDWLRQ�·µ1 Many scholars agree that 
in teaching foreign language (L2) writing, grammar should not 
be of  the highest concern.  The main goal for writing in one’s 
native language is effective communication of  a message. As 
Writing Fellows, we are trained to consider global issues, such as 
structure, thesis, organization, and the overall communication 
of  the message as top priorities in every tutoring session. Why, 
then, should an L2 tutoring session be any different?  

It has been shown that the L2 writing process is actually 
very different from that of  an author writing in his own native 
language. According to Jessica Williams, L2 writers tend to spend 
less time planning, write more slowly, and concentrate revising 
sentence level errors rather than on global issues.2 It follows, 
then, that foreign language writers would need extra help on 
issues that affect the paper’s overall communication. As Alice 
Ommagio Hadley points out, we cannot just assume the direct 
transfer of  literary skills from L1 (native language) writing to L2 
writing.3 Because L2 students lack the implicit knowledge of  the 
language that native speakers possess,4 it is not surprising that 
D�´KLJK�OHYHO�RI �ZULWWHQ�H[SUHVVLRQ�LV�«�GLIÀFXOW�WR�DWWDLQ�LQ�D�
IRUHLJQ�ODQJXDJH�µ5 even for advanced L1 writers.  

Because of  these differences, scholars have debated the 
best way to teach foreign language writing. These examinations 
include the effectiveness of  different types of  feedback, being 
directive vs. nondirective, the helpfulness of  different strategies, 
and which types of  errors should be corrected and how. The 
purpose of  this paper is to attempt to answer these questions 
for use on the peer tutoring level. As a Spanish tutor for the 
Writing Fellows, I will tutor students in Spanish classes at the 
200 level and below. For this paper, I chose to concentrate on 
WKH�����OHYHO��DV�LW�LV�WKH�ÀUVW�OHYHO�LQ�WKH�6SDQLVK�'HSDUWPHQW�LQ�
which writing is assigned for the normal purpose of  writing—
to communicate a message—not for grammar practice. I 
interviewed three SP 200 instructors at the University of  

Rochester: Professors Beth Jorgensen, Paola Kersch, and Ryan 
Prendergast. I also interviewed and observed a tutoring session 
with Barbara Alvarez, the Spanish writing consultant. With the 
information I have obtained through these interviews and my 
research, I hope to answer the following questions: What do 
instructors want to see in SP 200 student compositions? What 
do students want to get out of  Spanish writing conferences? 
Finally, what is the appropriate role of  the Writing Fellow in 
Spanish tutoring, and how should the tutor conduct the session?

In order to learn what SP 200 instructors want to see in 
student papers, I asked each professor which aspects of  writing 
are most important in evaluating student compositions. All three 
professors expressed that the overall effective communication 
of  a message or argument takes top priority in grading SP 200 
compositions. They agreed that a strong introduction and a 
focused thesis statement are the most important elements of  a 
paper and often give them an immediate sense of  the paper’s 
merit. According to Professor Prendergast, teachers only need 
to read the introduction and thesis to know if  the composition 
is on the right track.6 A focused thesis statement indicates the 
direction of  the rest of  the paper and allows the reader to 
follow the writer’s argument. Professor Kersch extends this view, 
saying that in addition to a coherent and solid thesis statement, 
she wants to see that “all of  their ideas follow and support 
WKDW�WKHVLV�VWDWHPHQW�µ7 Teachers emphasize the importance 
of  organization and topic sentences to achieve this goal.  
Paragraphs must express unity of  ideas and should relate to and 
support the writer’s argument.  Jorgensen and Prendergast agree 
that students should tie everything together with some kind of  
conclusion, even if  it is not separate from the rest of  the paper.8  

When asked about common global issues seen in student 
compositions, the professors agreed that unclear or weak thesis 
statements are the most frequent and problematic. Professor 
Kersch explained that many students construct thesis statements 
WKDW�DUH�WRR�EURDG³WKH\�W\SLFDOO\�SURYLGH�VSHFLÀF�GHWDLOV�
throughout the rest of  the paper but fail to state their argument 
VSHFLÀFDOO\�HQRXJK�LQ�WKH�LQWURGXFWLRQ��.HUVFK�EHOLHYHV�WKDW�
smart word choice is crucial; she advises her students to avoid 
JHQHUDOL]DWLRQV�DQG�WR�ÀQG�´WKH�PRVW�SUHFLVH��H[DFW�ZRUG�WR�

W

H[SUHVV�\RXU�LGHDV�µ9 L2 students commonly overuse “vague, 
KLJKHU�IUHTXHQF\�ZRUGVµ�VXFK�DV�SHRSOH��OLIH��VRFLHW\��HWF���10 
causing their argument to appear unfocused. Prendergast echoes 
this view, emphasizing that SP 200 compositions are usually 
relatively short and that students need to get to the point right 
away rather than starting with generalizations or philosophical 
statements. Prendergast also brings up the concern that 
FRPSRVLWLRQV�DUH�RIWHQ�ÀOOHG�ZLWK�SORW�VXPPDU\�DQG�YHU\�OLWWOH�
analysis.  He reminds students, “I’m your audience so you can 
DVVXPH�WKDW�,�NQRZ�WKH�SORW�µ11 A good argument, is about the 
´KRZµ�DQG�´ZK\�µ�QRW�DERXW�WKH�´ZKDW�µ12 Professors also noted 
the concern that students do not always talk about the text.  
-RUJHQVHQ�HPSKDVL]HV�WKH�LPSRUWDQFH�RI �GUDZLQJ�RQ�VSHFLÀF�
examples and direct quotes, noting that many students fail to 
use this type of  evidence to support their argument.13 These 
mistakes, professors agree, are the most common examples 
of  structural missteps in student writing and, because they are 
weighted so heavily, should be the top priority in revision.  
$OWKRXJK�JOREDO�LVVXHV�SOD\�D�VLJQLÀFDQWO\�ODUJHU�UROH�LQ�

evaluating SP 200 compositions, professors  admit that grammar 
is a necessary part of  their grading scales. Professor Prendergast 
said that at the 200 level, teachers assume that basic grammar is 
under control but still expect to see mistakes. Barbara Alvarez, 
the Spanish writing consultant, also expects that there will always 
be grammatical errors, but that the degree to which they affect 
understanding will vary considerably.  She emphasizes that 
JUDPPDU�´LV�D�PDMRU�ZD\�RI �H[SUHVVLQJ�PHDQLQJ�µ14 For example, 
one error in subject/verb agreement in a sentence can cause the 
action to be attributed to the wrong agent, changing the reader’s 
understanding of  the sentence. Prendergast also emphasizes 
that grammar becomes an issue when lack of  precision impedes 
understanding. He believes that along with subject/verb 
agreement, certain other aspects of  Spanish grammar, such as 
appropriate gender of  nouns and simple and complex tenses in 
WKH�LQGLFDWLYH��VKRXOG�DOUHDG\�EH�VROLGLÀHG�LQ�����OHYHO�ZULWLQJ�15 
:KHQ�DVNHG�WR�LGHQWLI\�VSHFLÀF�SUREOHP�DUHDV�UHODWHG�WR�

JUDPPDU��$OYDUH]�DQG�DOO�WKUHH�LQVWUXFWRUV�LGHQWLÀHG�DJUHHPHQW�
between elements in a sentence as the primary issue in student 
writing.  M. Stanley Whitley explains that in Spanish, “agreement 
in number and gender is carried out over everything in the 
13�>QRXQ�SKUDVH@�H[FHSW�WKH�33�>SUHSRVLWLRQDO�SKUDVH@�µ16 For 
example, in the phrase “la otra hija morena�µ�WKH�DUWLFOH��OD���DQG�
PRGLÀHUV��otra and morena) all need to take on the feminine form 
to match the gender of  the noun (hija).17 Errors in subject/verb 
DJUHHPHQW��LQ�ZKLFK�WKH�IRUP�RI �WKH�YHUE��ÀUVW�SHUVRQ��WKLUG�
person singular, third person plural, etc.) corresponds to the 
subject (the agent performing the action), are also common. As 
discussed in the preceding paragraph, such errors can seriously 
impede the reader’s understanding of  the student’s intended 
meaning.

Students also frequently have trouble with certain 
distinctions in the Spanish language that are not found in 
English. Instructors cited the use of  para and por, which both 
WUDQVODWH�WR�´IRUµ�RU�´E\�µ�DV�D�FRPPRQ�VRXUFH�RI �FRQIXVLRQ���
According to Whitley, the word para expresses a goal of  the 
movement; for example, the sentence “La familia salió para el 
jardín�µ18��´WKH�IDPLO\�OHIW�IRU�WKH�JDUGHQµ��H[SUHVVHV�WKH�IDPLO\·V�
movement towards the garden. Por, on the other hand, is used 

for “extension or movement over an area or by a point, whether 
WKURXJK��DFURVV��SDVW��GRZQ��XS��RXW��RU�DORQJ�LW�µ19 It also covers 
´SULRU�RU�H[LVWLQJ�FRQVLGHUDWLRQVµ��´Por su edad«µ�WUDQVODWHV�WR�
´IRU�KHU�DJH«µ�20 These and other distinctions such as ser/estar 
�ERWK�WUDQVODWLQJ�WR�´WR�EHµ��WKDW�DUH�QRW�PDGH�LQ�(QJOLVK�DUH�
commonly misused in L2 Spanish writing. Although these errors 
do not usually impede understanding because the concepts are 
WDXJKW�VR�HDUO\�DQG�RIWHQ�LQ�6SDQLVK�JUDPPDU�FODVVHV��WKH\�ÀW�
LQ�ZLWK�3UHQGHUJDVW·V�YLHZ�RI �´HOHPHQWDU\�OHYHO�JUDPPDUµ�WKDW�
VKRXOG�DOUHDG\�EH�VROLGLÀHG�E\�WKH�����OHYHO���

Although students know that their audience and evaluator 
will ultimately be their instructor, the goal of  a Spanish tutoring 
session or, for that matter, any Writing Fellow session, should 
not only be for the student to earn a better grade. As Writing 
Fellows, we aim to not only help students produce better papers, 
but rather to help them become better writers in the long run. 
To achieve this goal, we should be aware of  what the student 
hopes to gain from the tutoring session and take care not to 
concern ourselves only with what the instructor wants.  

   Jennifer D. Ewald’s study on foreign language anxiety in the 
classroom, although concerned with speaking in the classroom 
environment, can help us understand student needs in the 
WXWRULQJ�VHVVLRQ��(ZDOG�ÀQGV�WKDW�VWXGHQWV·�UHSRUWHG�ODFN�RI �
FRQÀGHQFH�LQ�IRUHLJQ�ODQJXDJH�FODVVHV�ZKLFK�FDQ�EH�DWWULEXWHG�
to “lack of  grammatical accuracy, classmates’ perceived ability, 
DQG�D�QHHG�IRU�DGGLWLRQDO�JUDPPDU�WHDFKLQJ�µ21 Although tutees 
are not in the classroom environment during a tutoring session, 
the tutor must still meet these concerns.  As tutors, we know 
that Spanish instructors care more about a well communicated 
message than grammatical errors, but this does not mean that 
we should brush aside grammatical questions just because 
we need to concentrate on global issues. We must be careful 
to meet student concerns even when we feel that there are 
bigger issues to address.22�(ZDOG·V�VWXG\�DOVR�ÀQGV�WKDW�VWXGHQWV�
become discouraged when teachers only look for mistakes to 
correct.23 As tutors, we must remember that we are seen by 
WXWHHV�DV�DXWKRULW\�ÀJXUHV��DQG�WKDW�RXU�FRPPHQWV�FDQ�EH�MXVW�DV�
discouraging as those given by teachers if  given without positive 
reinforcement. Although Writing Fellows must be careful about 
giving positive feedback, Professor Kersch encourages pointing 
out positive aspects of  the student’s paper  to raise the student’s 
FRQÀGHQFH�DQG�DOVR�WR�SURYLGH�KLP�RU�KHU�ZLWK�D�PRGHO�IRU�
future writing.24 With some insight on the type of  feedback to 
which students respond the best, the tutor will be able to avoid 
causing foreign language anxiety and help the student become 
PRUH�FRQÀGHQW�LQ�KLV�RU�KHU�ZULWLQJ���
$ZDUH�RI �VRPH�VLJQLÀFDQW�LQVWUXFWRU�DQG�VWXGHQW�FRQFHUQV�

about L2 writing, I will now explore the most effective ways of  
dealing with these concerns in a Spanish tutoring session. At 
the beginning of  a typical Writing Fellows tutoring session, the 
student provides basic information, such as the class for which 
WKH�SDSHU�ZDV�DVVLJQHG��WKH�SURPSW��DQG�DQ\�VSHFLÀF�TXHVWLRQV�
or concerns the student would like addressed. Because this 
information is extremely helpful for the tutor, this part of  the 
session should not be treated any differently for a student writing 
in Spanish. The tutor should, however, make sure to clarify his 
RU�KHU�UROH�DV�D�6SDQLVK�WXWRU³VSHFLÀFDOO\��KRZ�IHHGEDFN�ZLOO�
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hen considering strategies for tutoring foreign 
language writing students, the tutor must remember 

that “the primary focus of  such writing practice ‘should not be 
the word, the phrase, or the sentence, but the larger elements 
and processes that must be integrated and synthesized for 
HIIHFWLYH�ZULWWHQ�FRPPXQLFDWLRQ�·µ1 Many scholars agree that 
in teaching foreign language (L2) writing, grammar should not 
be of  the highest concern.  The main goal for writing in one’s 
native language is effective communication of  a message. As 
Writing Fellows, we are trained to consider global issues, such as 
structure, thesis, organization, and the overall communication 
of  the message as top priorities in every tutoring session. Why, 
then, should an L2 tutoring session be any different?  

It has been shown that the L2 writing process is actually 
very different from that of  an author writing in his own native 
language. According to Jessica Williams, L2 writers tend to spend 
less time planning, write more slowly, and concentrate revising 
sentence level errors rather than on global issues.2 It follows, 
then, that foreign language writers would need extra help on 
issues that affect the paper’s overall communication. As Alice 
Ommagio Hadley points out, we cannot just assume the direct 
transfer of  literary skills from L1 (native language) writing to L2 
writing.3 Because L2 students lack the implicit knowledge of  the 
language that native speakers possess,4 it is not surprising that 
D�´KLJK�OHYHO�RI �ZULWWHQ�H[SUHVVLRQ�LV�«�GLIÀFXOW�WR�DWWDLQ�LQ�D�
IRUHLJQ�ODQJXDJH�µ5 even for advanced L1 writers.  

Because of  these differences, scholars have debated the 
best way to teach foreign language writing. These examinations 
include the effectiveness of  different types of  feedback, being 
directive vs. nondirective, the helpfulness of  different strategies, 
and which types of  errors should be corrected and how. The 
purpose of  this paper is to attempt to answer these questions 
for use on the peer tutoring level. As a Spanish tutor for the 
Writing Fellows, I will tutor students in Spanish classes at the 
200 level and below. For this paper, I chose to concentrate on 
WKH�����OHYHO��DV�LW�LV�WKH�ÀUVW�OHYHO�LQ�WKH�6SDQLVK�'HSDUWPHQW�LQ�
which writing is assigned for the normal purpose of  writing—
to communicate a message—not for grammar practice. I 
interviewed three SP 200 instructors at the University of  

Rochester: Professors Beth Jorgensen, Paola Kersch, and Ryan 
Prendergast. I also interviewed and observed a tutoring session 
with Barbara Alvarez, the Spanish writing consultant. With the 
information I have obtained through these interviews and my 
research, I hope to answer the following questions: What do 
instructors want to see in SP 200 student compositions? What 
do students want to get out of  Spanish writing conferences? 
Finally, what is the appropriate role of  the Writing Fellow in 
Spanish tutoring, and how should the tutor conduct the session?

In order to learn what SP 200 instructors want to see in 
student papers, I asked each professor which aspects of  writing 
are most important in evaluating student compositions. All three 
professors expressed that the overall effective communication 
of  a message or argument takes top priority in grading SP 200 
compositions. They agreed that a strong introduction and a 
focused thesis statement are the most important elements of  a 
paper and often give them an immediate sense of  the paper’s 
merit. According to Professor Prendergast, teachers only need 
to read the introduction and thesis to know if  the composition 
is on the right track.6 A focused thesis statement indicates the 
direction of  the rest of  the paper and allows the reader to 
follow the writer’s argument. Professor Kersch extends this view, 
saying that in addition to a coherent and solid thesis statement, 
she wants to see that “all of  their ideas follow and support 
WKDW�WKHVLV�VWDWHPHQW�µ7 Teachers emphasize the importance 
of  organization and topic sentences to achieve this goal.  
Paragraphs must express unity of  ideas and should relate to and 
support the writer’s argument.  Jorgensen and Prendergast agree 
that students should tie everything together with some kind of  
conclusion, even if  it is not separate from the rest of  the paper.8  

When asked about common global issues seen in student 
compositions, the professors agreed that unclear or weak thesis 
statements are the most frequent and problematic. Professor 
Kersch explained that many students construct thesis statements 
WKDW�DUH�WRR�EURDG³WKH\�W\SLFDOO\�SURYLGH�VSHFLÀF�GHWDLOV�
throughout the rest of  the paper but fail to state their argument 
VSHFLÀFDOO\�HQRXJK�LQ�WKH�LQWURGXFWLRQ��.HUVFK�EHOLHYHV�WKDW�
smart word choice is crucial; she advises her students to avoid 
JHQHUDOL]DWLRQV�DQG�WR�ÀQG�´WKH�PRVW�SUHFLVH��H[DFW�ZRUG�WR�

W

H[SUHVV�\RXU�LGHDV�µ9 L2 students commonly overuse “vague, 
KLJKHU�IUHTXHQF\�ZRUGVµ�VXFK�DV�SHRSOH��OLIH��VRFLHW\��HWF���10 
causing their argument to appear unfocused. Prendergast echoes 
this view, emphasizing that SP 200 compositions are usually 
relatively short and that students need to get to the point right 
away rather than starting with generalizations or philosophical 
statements. Prendergast also brings up the concern that 
FRPSRVLWLRQV�DUH�RIWHQ�ÀOOHG�ZLWK�SORW�VXPPDU\�DQG�YHU\�OLWWOH�
analysis.  He reminds students, “I’m your audience so you can 
DVVXPH�WKDW�,�NQRZ�WKH�SORW�µ11 A good argument, is about the 
´KRZµ�DQG�´ZK\�µ�QRW�DERXW�WKH�´ZKDW�µ12 Professors also noted 
the concern that students do not always talk about the text.  
-RUJHQVHQ�HPSKDVL]HV�WKH�LPSRUWDQFH�RI �GUDZLQJ�RQ�VSHFLÀF�
examples and direct quotes, noting that many students fail to 
use this type of  evidence to support their argument.13 These 
mistakes, professors agree, are the most common examples 
of  structural missteps in student writing and, because they are 
weighted so heavily, should be the top priority in revision.  
$OWKRXJK�JOREDO�LVVXHV�SOD\�D�VLJQLÀFDQWO\�ODUJHU�UROH�LQ�

evaluating SP 200 compositions, professors  admit that grammar 
is a necessary part of  their grading scales. Professor Prendergast 
said that at the 200 level, teachers assume that basic grammar is 
under control but still expect to see mistakes. Barbara Alvarez, 
the Spanish writing consultant, also expects that there will always 
be grammatical errors, but that the degree to which they affect 
understanding will vary considerably.  She emphasizes that 
JUDPPDU�´LV�D�PDMRU�ZD\�RI �H[SUHVVLQJ�PHDQLQJ�µ14 For example, 
one error in subject/verb agreement in a sentence can cause the 
action to be attributed to the wrong agent, changing the reader’s 
understanding of  the sentence. Prendergast also emphasizes 
that grammar becomes an issue when lack of  precision impedes 
understanding. He believes that along with subject/verb 
agreement, certain other aspects of  Spanish grammar, such as 
appropriate gender of  nouns and simple and complex tenses in 
WKH�LQGLFDWLYH��VKRXOG�DOUHDG\�EH�VROLGLÀHG�LQ�����OHYHO�ZULWLQJ�15 
:KHQ�DVNHG�WR�LGHQWLI\�VSHFLÀF�SUREOHP�DUHDV�UHODWHG�WR�

JUDPPDU��$OYDUH]�DQG�DOO�WKUHH�LQVWUXFWRUV�LGHQWLÀHG�DJUHHPHQW�
between elements in a sentence as the primary issue in student 
writing.  M. Stanley Whitley explains that in Spanish, “agreement 
in number and gender is carried out over everything in the 
13�>QRXQ�SKUDVH@�H[FHSW�WKH�33�>SUHSRVLWLRQDO�SKUDVH@�µ16 For 
example, in the phrase “la otra hija morena�µ�WKH�DUWLFOH��OD���DQG�
PRGLÀHUV��otra and morena) all need to take on the feminine form 
to match the gender of  the noun (hija).17 Errors in subject/verb 
DJUHHPHQW��LQ�ZKLFK�WKH�IRUP�RI �WKH�YHUE��ÀUVW�SHUVRQ��WKLUG�
person singular, third person plural, etc.) corresponds to the 
subject (the agent performing the action), are also common. As 
discussed in the preceding paragraph, such errors can seriously 
impede the reader’s understanding of  the student’s intended 
meaning.

Students also frequently have trouble with certain 
distinctions in the Spanish language that are not found in 
English. Instructors cited the use of  para and por, which both 
WUDQVODWH�WR�´IRUµ�RU�´E\�µ�DV�D�FRPPRQ�VRXUFH�RI �FRQIXVLRQ���
According to Whitley, the word para expresses a goal of  the 
movement; for example, the sentence “La familia salió para el 
jardín�µ18��´WKH�IDPLO\�OHIW�IRU�WKH�JDUGHQµ��H[SUHVVHV�WKH�IDPLO\·V�
movement towards the garden. Por, on the other hand, is used 

for “extension or movement over an area or by a point, whether 
WKURXJK��DFURVV��SDVW��GRZQ��XS��RXW��RU�DORQJ�LW�µ19 It also covers 
´SULRU�RU�H[LVWLQJ�FRQVLGHUDWLRQVµ��´Por su edad«µ�WUDQVODWHV�WR�
´IRU�KHU�DJH«µ�20 These and other distinctions such as ser/estar 
�ERWK�WUDQVODWLQJ�WR�´WR�EHµ��WKDW�DUH�QRW�PDGH�LQ�(QJOLVK�DUH�
commonly misused in L2 Spanish writing. Although these errors 
do not usually impede understanding because the concepts are 
WDXJKW�VR�HDUO\�DQG�RIWHQ�LQ�6SDQLVK�JUDPPDU�FODVVHV��WKH\�ÀW�
LQ�ZLWK�3UHQGHUJDVW·V�YLHZ�RI �´HOHPHQWDU\�OHYHO�JUDPPDUµ�WKDW�
VKRXOG�DOUHDG\�EH�VROLGLÀHG�E\�WKH�����OHYHO���

Although students know that their audience and evaluator 
will ultimately be their instructor, the goal of  a Spanish tutoring 
session or, for that matter, any Writing Fellow session, should 
not only be for the student to earn a better grade. As Writing 
Fellows, we aim to not only help students produce better papers, 
but rather to help them become better writers in the long run. 
To achieve this goal, we should be aware of  what the student 
hopes to gain from the tutoring session and take care not to 
concern ourselves only with what the instructor wants.  

   Jennifer D. Ewald’s study on foreign language anxiety in the 
classroom, although concerned with speaking in the classroom 
environment, can help us understand student needs in the 
WXWRULQJ�VHVVLRQ��(ZDOG�ÀQGV�WKDW�VWXGHQWV·�UHSRUWHG�ODFN�RI �
FRQÀGHQFH�LQ�IRUHLJQ�ODQJXDJH�FODVVHV�ZKLFK�FDQ�EH�DWWULEXWHG�
to “lack of  grammatical accuracy, classmates’ perceived ability, 
DQG�D�QHHG�IRU�DGGLWLRQDO�JUDPPDU�WHDFKLQJ�µ21 Although tutees 
are not in the classroom environment during a tutoring session, 
the tutor must still meet these concerns.  As tutors, we know 
that Spanish instructors care more about a well communicated 
message than grammatical errors, but this does not mean that 
we should brush aside grammatical questions just because 
we need to concentrate on global issues. We must be careful 
to meet student concerns even when we feel that there are 
bigger issues to address.22�(ZDOG·V�VWXG\�DOVR�ÀQGV�WKDW�VWXGHQWV�
become discouraged when teachers only look for mistakes to 
correct.23 As tutors, we must remember that we are seen by 
WXWHHV�DV�DXWKRULW\�ÀJXUHV��DQG�WKDW�RXU�FRPPHQWV�FDQ�EH�MXVW�DV�
discouraging as those given by teachers if  given without positive 
reinforcement. Although Writing Fellows must be careful about 
giving positive feedback, Professor Kersch encourages pointing 
out positive aspects of  the student’s paper  to raise the student’s 
FRQÀGHQFH�DQG�DOVR�WR�SURYLGH�KLP�RU�KHU�ZLWK�D�PRGHO�IRU�
future writing.24 With some insight on the type of  feedback to 
which students respond the best, the tutor will be able to avoid 
causing foreign language anxiety and help the student become 
PRUH�FRQÀGHQW�LQ�KLV�RU�KHU�ZULWLQJ���
$ZDUH�RI �VRPH�VLJQLÀFDQW�LQVWUXFWRU�DQG�VWXGHQW�FRQFHUQV�

about L2 writing, I will now explore the most effective ways of  
dealing with these concerns in a Spanish tutoring session. At 
the beginning of  a typical Writing Fellows tutoring session, the 
student provides basic information, such as the class for which 
WKH�SDSHU�ZDV�DVVLJQHG��WKH�SURPSW��DQG�DQ\�VSHFLÀF�TXHVWLRQV�
or concerns the student would like addressed. Because this 
information is extremely helpful for the tutor, this part of  the 
session should not be treated any differently for a student writing 
in Spanish. The tutor should, however, make sure to clarify his 
RU�KHU�UROH�DV�D�6SDQLVK�WXWRU³VSHFLÀFDOO\��KRZ�IHHGEDFN�ZLOO�
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be given.  The tutor should ensure that the student understands 
that the tutor will not be able to comment on every single error 
in the text. Therefore, just because an error is not discussed, 
the student should not assume that it does not exist.25 The tutor 
should remind the student that proofreading is still a necessary 
step that he or she must perform independently. 

Next, the tutor needs a sense of  the student’s past Spanish 
writing.  According to Professor Kersch, if  the student can 
LGHQWLI\�´W\SLFDO�VWXPEOLQJ�EORFNV�µ�WKH�WXWRU�ZLOO�NQRZ�ZKDW�
problems to look for.26 Professor Jorgensen also supports this 
strategy, emphasizing the importance of  using old Spanish 
papers with instructor comments.27 If  the tutor knows the 
student will be coming in (in the case of  the Writing Fellows, 
if  the student makes an appointment for Spanish tutoring), the 
tutor should encourage the student to bring old compositions in 
RUGHU�WR�ÀQG�WKHVH�VWXPEOLQJ�EORFNV�DQG�WR�FUHDWH�D�PHDQLQJIXO�
plan for the session.

In order to begin the actual session, the Fellow often asks the 
student whether he would like to read the paper aloud himself  
or have the tutor read it aloud. For Spanish tutoring sessions, 
however, this strategy may not work as well.  According to 
Williams, reading aloud in a foreign language can be extremely 
challenging and often ineffective for students. It “monopolizes 
their cognitive resources to the extent they are unlikely to notice 
PXFK�RI �DQ\WKLQJ�LQ�WKH�WH[W�µ28 The goal of  tutoring sessions is 
WR�ÀUVW�DGGUHVV�JOREDO�FRQFHUQV�WKDW�DIIHFW�WKH�FRPPXQLFDWLRQ�
of  an idea so asking students to read their paper prevents 
processing of  its content would be counterproductive.  

What follows this claim, then, is the question of  what to do 
instead of  reading the paper aloud.  Barbara Alvarez prefers 
WR�UHDG�WKH�LQWURGXFWLRQ�ÀUVW��FODLPLQJ�WKDW�LQLWLDOO\�ZRUNLQJ�RQ�
the introduction will give the tutor clues to what the paper’s 
biggest problems are likely to be, and that the thesis must be 
DGMXVWHG�EHIRUH�WKH�UHVW�RI �WKH�SDSHU�FDQ�EH�À[HG�29 However, 
other scholars disagree.  Williams encourages reading through 
the whole text before making any comments in order to 
avoid making misleading or unnecessary suggestions.30 This 
advice appears much more favorable based on Writing Fellow 
procedures.  As I observed in my observation of  Alvarez’s 
tutoring session, focusing on the introduction without reading 
the rest of  the paper led to a much greater emphasis on 
sentence level revision.  As discussed previously, sentence level 
revision is discouraged in a Writing Fellow session before more 
pressing, global issues are addressed.  In addition, as Professor 
Kersch noted, the thesis statement very often becomes much 
PRUH�VSHFLÀF�DQG�GHWDLOHG�DV�WKH�SDSHU�SURJUHVVHV�WKDQ�LW�
appears in the introductory paragraph.31 Consequently, it is 
clear that Williams’ strategy of  reading the entire text, or at 
least skimming to get a sense of  global concerns, is much more 
conducive to a Writing Fellow session than Alvarez’s method of  
honing in on the introduction.  

  Once the tutor has a good idea of  the paper’s problem 
areas in addition to the student’s concerns and questions, 
he must decide  which strategy to begin. Most scholars of  
foreign language writing and teaching, as mentioned previously, 
emphasize the importance of  concentrating on more than 
surface level errors. As Writing Fellows, we have spent the past 
semester compiling techniques and strategies designed to deal 

with structural, organizational, and developmental concerns in 
papers. If  grammar does not impede the reader’s understanding 
of  the paper, a Fellow can simply apply these strategies in 
the same ways that we have learned. Thus, I will not discuss 
WKHVH�VSHFLÀF�VWUDWHJLHV�KHUH���%XW�ZKDW�KDSSHQV�LI �JUDPPDU�
does impede understanding of  the student’s message? Rivers, 
$]HYHGR��DQG�+HÁLQ�DUJXH�WKDW�JRRG�ZULWLQJ�´LV�RQO\�SRVVLEOH�
ZKHQ�WKH�ZULWHU�KDV�FODULÀHG�KLV�RZQ�WKLQNLQJ�RQ�WKH�VXEMHFW�DQG�
knows how he wishes to present his viewpoint or develop his 
DUJXPHQW�µ32 Asking the student to step back from the paper and 
simply explain his ideas can be extremely effective. This prevents 
WKH�WXWRU�IURP�JHWWLQJ�FDXJKW�XS�LQ�À[LQJ�JUDPPDU�HUURUV�LQ�
order to communicate meaning. Understanding what the tutee 
is trying to say allows the tutor to remain focused on the higher 
priority global issues that must be addressed.  

It is inevitablethat compositions will have several grammar 
errors, and students will want to work on them. Although 
Professor Prendergast believes it should not be up to the Writing 
)HOORZV�WR�À[�JUDPPDU�HUURUV��.HUVFK��-RUJHQVHQ��DQG�$OYDUH]�DOO�
expressed the opinion that some errors should be discussed and 
À[HG��7KH�GHEDWH�EHWZHHQ�VFKRODUV�RQ�WKLV�LVVXH�LV�WKH�TXHVWLRQ�
RI �ZKLFK�HUURUV�WR�À[�DQG�WKH�DSSURSULDWH�OHYHO�RI �GLUHFWLYHQHVV���
Students make two types of  errors: patterned errors and 
inconsistent errors. As implied by the names, patterned errors 
DUH�HUURUV�RI �D�VSHFLÀF�JUDPPDWLFDO�FRQVWUXFWLRQ�WKDW�RFFXU�
repeatedly throughout the paper, while inconsistent errors 
are unpredictable and are not repeated often. Many scholars 
and teachers argue that feedback should be concentrated on 
patterned errors. Rivers et al, Kersch, Jorgensen, and Alvarez 
argue that consistent, serious errors are the ones that need more 
practice.33 However, Jessica Williams argues the opposite. She 
claims that inconsistency “suggests that the learner has partial 
FRQWURO�RI �WKH�IRUP�DQG�PD\�ZHOO�EH�UHDG\�WR�VHOI�FRUUHFW�µ�
while patterned errors show that the learner “does not know the 
IRUP�DQG�RU�SHUKDSV�LV�QRW�HYHQ�UHDG\�WR�OHDUQ�LW�µ34 However, 
Kersch advises tutors to zero in on a few instances of  patterned 
errors and if  necessary, give a short grammar lesson that give the 
student the opportunity to correct them elsewhere in the paper.36   
Alvarez agrees, emphasizing the importance of  explaining the 
IXQFWLRQ�RI �VSHFLÀF�SDUWV�RI �JUDPPDU�DQG�WKHLU�SXUSRVH�37  
Kersch also stresses the importance of  pausing and giving the 
student time to think and correct his or her own errors before 
jumping in.38 As Writing Fellows, the limited time we have in a 
session restricts our possibilities for discussing grammar errors. 
7KHUHIRUH��LW�LV�FOHDUO\�EHQHÀFLDO�WR�IROORZ�WKH�SDWWHUQHG�HUURU�
method, concentrating on one or two patterns in depth in order 
to ensure that the student actually learns to self-correct this error 
in the future.

Similarly, the question of  how directive the tutor should be 
is also the subject of  debate. Levels of  directiveness can range 
from being completely nondirective—hinting that there is an 
HUURU�DQG�OHWWLQJ�WKH�VWXGHQW�ÀQG�LW³WR�EHLQJ�YHU\�GLUHFWLYH³
SRLQWLQJ�RXW�WKH�VSHFLÀF�HUURU��H[SODLQLQJ�ZK\�LW�LV�ZURQJ��DQG�
explaining how to correct it. Williams considers this dilemma, 
explaining that if  feedback is too indirect, the student may not 
realize what to do with the suggestion.  However, if  feedback is 
extremely direct, the student may follow the suggestion without 
any critical consideration.39 Professor Jorgensen encourages 

tutors to lean towards being nondirective.  She explains that 
in her own conferences with students, she prefers to hint that 
D�SUREOHP�H[LVWV�DQG�OHW�WKH�VWXGHQWV�ÀQG�LW�RQ�WKHLU�RZQ�40  
+RZHYHU��WKH�TXDOLÀHU�WR�WKLV�DGYLFH�VHHPV�WR�EH�WKDW�EHLQJ�
nondirective only works when students know why their errors 
DUH�ZURQJ�DQG�KRZ�WR�À[�WKHP���%DUEDUD�$OYDUH]�H[SODLQHG�WKDW�
EHLQJ�QRQGLUHFWLYH�LV�GLIÀFXOW�EHFDXVH�LQ�D�IRUHLJQ�ODQJXDJH��
students do not have as much background knowledge to draw 
on.  She believes that failing to provide any kind of  solution 
would waste the student’s time.41 Dana R. Ferris, in her book 
Treatment of  Error in Second Language Student Writing, offers the 
solution that direct feedback should be considered in three cases: 
ZKHQ�VWXGHQWV�DUH�DW�EHJLQQLQJ�SURÀFLHQF\�OHYHOV��ZKHQ�HUURUV�
DUH�´QRQWUHDWDEOHµ��FDQQRW�EH�H[SODLQHG�E\�UHIHUHQFLQJ�JUDPPDU�
rules), and when the teacher wants to concentrate on one 
VSHFLÀF�HUURU�42 Combining these views, the key for the Writing 
)HOORZ�VHHPV�WR�EH�WR�EHJLQ�E\�EHLQJ�QRQGLUHFWLYH�DQG�WR�ÀQG�
the best balance—direct enough that the student understands 
the suggestion but indirect enough that the student learns from 
the correction.  
)LQDOO\��LQ�RUGHU�WR�IXOÀOO�WKH�JRDO�RI �PDNLQJ�WKH�VWXGHQW�D�

better writer in the Spanish language, the tutor should provide 
writing and editing strategies that the student can use in the 
future. Regarding writing, scholars encourage teachers to 
emphasize that the “exact correspondence of  ideas cannot be 
WUDQVODWHG�IURP�RQH�ODQJXDJH�LQWR�DQRWKHU�µ43 Rivers et al. explain 
that many good L1 writers become frustrated when they cannot 
produce the same level of  sophistication in their L2 writing,44 
and therefore attempt to use sophisticated ideas from their 
native language in their foreign language writing.  Both Professor 
Prendergast and Barbara Alvarez also expressed the concern 
that students too often try to translate ideas from English 
into Spanish. Even planning and outlining in English can be a 
WUDS���$FFRUGLQJ�WR�5LYHUV��$]HYHGR��DQG�+HÁLQ��WKLV�FDXVHV�WKH�
resulting writing to be “stilted and anglicized, lacking the feeling 
IRU�WKH�ODQJXDJH�DQG�WKH�QDWXUDO�ÁRZ�DQG�UK\WKP�WRZDUG�ZKLFK�
WKH�VWXGHQW�VKRXOG�EH�DLPLQJ�µ45 Drawing on this advice, the 
tutor should emphasize the importance of  planning and drafting 
in Spanish rather than directly translating from English thoughts 
and ideas. Although many students feel it is easier to translate, 
the tutor must stress that this strategy will actually improve the 
ÁRZ�RI �WKH�ZULWLQJ���7KH�)HOORZ�FDQ�DOVR�UHPLQG�WKH�VWXGHQW�
that although the result may not be as sophisticated as his or 
her L1 writing would be, instructors appreciate simple, concise 
expression of  ideas over “poorly disguised translations of  their 
(QJOLVK�WKRXJKW�µ46

With respect to editing strategies, Williams offers some simple 
ideas to encourage student autonomy and self-correction.  First, 
she suggests demonstrating the consequences of  inaccuracy47 

—most importantly, the likelihood of  miscommunication. 
She advises teachers to begin with what students know.  For 
example, if  a student needs help with verb tense, Williams 
VXJJHVWV�DVNLQJ�WKH�VWXGHQW�WR�KLJKOLJKW�DOO�ÀQLWH�YHUEV�DQG�WR�
consider each individually and decide which tense it requires.48 
Professor Kersch describes the multiple revision method she 
teaches her students.  She explains that revision should be 
WUHDWHG�DV�D�SURFHVV�DQG�WKDW�WU\LQJ�WR�ÀQG�DOO�HUURUV�LQ�RQH�
revision is not effective. Thesis, organization, introduction and 

FRQFOXVLRQ�VKRXOG�EH�FRQFHQWUDWHG�RQ�ÀUVW��IROORZHG�E\�TXRWHV�
DQG�HYLGHQFH��ZRUG�FKRLFH��DQG�ÀQDOO\�JUDPPDU�DQG�VSHOOLQJ����
Each of  these revision strategies can contribute to teaching an 
L2 writer to effectively self-edit.49 As Writing Fellows, we should 
attempt to pass on these editing techniques to help our tutees 
become more autonomous in their writing and editing processes.  

As Writing Fellows tutoring L2 Spanish writers, we still have 
much more to learn through experience and observation of  
other tutors’ sessions. Learning what instructors and students 
are looking for is an important step in understanding their 
expectations for the relatively new program offering Spanish 
tutoring by undergraduate students. Being aware that SP 200 
professors most heavily weigh the effectiveness of  the student’s 
FRPPXQLFDWLRQ�RI �DQ�LGHD�RU�DUJXPHQW��ZH�FDQ�IHHO�FRQÀGHQW�LQ�
initially overlooking sentence level issues such as grammar errors 
to concentrate on global issues—an approach highly valued by 
the Writing Fellow program for any tutoring session.We need to 
be aware that student writers in foreign languages can be easily 
discouraged by a paper full of  grammar errors and that even 
more advanced L1 writers can feel anxiety over the inability to 
produce sophisticated L2 writing. We know now that in a session 
with students of  the Spanish language, the role of  feedback 
should be explained and that the student’s past problems with 
writing should be considered. Reading aloud should usually be 
avoided, unlike in L1 tutoring. When grammar does become a 
legitimate concern, we should focus on a few patterned errors 
and teach the student to correct them independently. We should 
try to be as indirect as possible in order to ensure that the 
student understands his or her revisions, but we should not let 
the student leave without knowing that he or she understands 
ZK\�D�VSHFLÀF�HUURU�LV�ZURQJ�RU�KRZ�WR�À[�LW���)LQDOO\��ZH�VKRXOG�
attempt to instill good editing habits in our tutees in order to 
make them better writers in the long run. 

Although there has been relatively little research done on 
foreign language tutoring, I have attempted to piece together the 
perspectives of  Spanish 200 level instructors, authors of  Spanish 
teaching guides, and scholars of  foreign language teaching and 
writing to explore the appropriate role of  the Spanish tutor for 
the Writing Fellows. This is by no means a complete guide to 
L2 tutoring, as many questions remain unanswered. It remains 
to be seen whether this research applies to all L2 tutoring or 
only to the Spanish language. Instructors of  other languages, 
for example, may have different expectations for their students’ 
compositions. Students of  other languages almost certainly 
will not struggle with the same areas of  confusion as students 
studying Spanish. Although this research will undoubtedly 
continue, this paper provides a general guide for Writing Fellows 
beginning to tutor students of  Spanish writing courses.      
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be given.  The tutor should ensure that the student understands 
that the tutor will not be able to comment on every single error 
in the text. Therefore, just because an error is not discussed, 
the student should not assume that it does not exist.25 The tutor 
should remind the student that proofreading is still a necessary 
step that he or she must perform independently. 

Next, the tutor needs a sense of  the student’s past Spanish 
writing.  According to Professor Kersch, if  the student can 
LGHQWLI\�´W\SLFDO�VWXPEOLQJ�EORFNV�µ�WKH�WXWRU�ZLOO�NQRZ�ZKDW�
problems to look for.26 Professor Jorgensen also supports this 
strategy, emphasizing the importance of  using old Spanish 
papers with instructor comments.27 If  the tutor knows the 
student will be coming in (in the case of  the Writing Fellows, 
if  the student makes an appointment for Spanish tutoring), the 
tutor should encourage the student to bring old compositions in 
RUGHU�WR�ÀQG�WKHVH�VWXPEOLQJ�EORFNV�DQG�WR�FUHDWH�D�PHDQLQJIXO�
plan for the session.

In order to begin the actual session, the Fellow often asks the 
student whether he would like to read the paper aloud himself  
or have the tutor read it aloud. For Spanish tutoring sessions, 
however, this strategy may not work as well.  According to 
Williams, reading aloud in a foreign language can be extremely 
challenging and often ineffective for students. It “monopolizes 
their cognitive resources to the extent they are unlikely to notice 
PXFK�RI �DQ\WKLQJ�LQ�WKH�WH[W�µ28 The goal of  tutoring sessions is 
WR�ÀUVW�DGGUHVV�JOREDO�FRQFHUQV�WKDW�DIIHFW�WKH�FRPPXQLFDWLRQ�
of  an idea so asking students to read their paper prevents 
processing of  its content would be counterproductive.  

What follows this claim, then, is the question of  what to do 
instead of  reading the paper aloud.  Barbara Alvarez prefers 
WR�UHDG�WKH�LQWURGXFWLRQ�ÀUVW��FODLPLQJ�WKDW�LQLWLDOO\�ZRUNLQJ�RQ�
the introduction will give the tutor clues to what the paper’s 
biggest problems are likely to be, and that the thesis must be 
DGMXVWHG�EHIRUH�WKH�UHVW�RI �WKH�SDSHU�FDQ�EH�À[HG�29 However, 
other scholars disagree.  Williams encourages reading through 
the whole text before making any comments in order to 
avoid making misleading or unnecessary suggestions.30 This 
advice appears much more favorable based on Writing Fellow 
procedures.  As I observed in my observation of  Alvarez’s 
tutoring session, focusing on the introduction without reading 
the rest of  the paper led to a much greater emphasis on 
sentence level revision.  As discussed previously, sentence level 
revision is discouraged in a Writing Fellow session before more 
pressing, global issues are addressed.  In addition, as Professor 
Kersch noted, the thesis statement very often becomes much 
PRUH�VSHFLÀF�DQG�GHWDLOHG�DV�WKH�SDSHU�SURJUHVVHV�WKDQ�LW�
appears in the introductory paragraph.31 Consequently, it is 
clear that Williams’ strategy of  reading the entire text, or at 
least skimming to get a sense of  global concerns, is much more 
conducive to a Writing Fellow session than Alvarez’s method of  
honing in on the introduction.  

  Once the tutor has a good idea of  the paper’s problem 
areas in addition to the student’s concerns and questions, 
he must decide  which strategy to begin. Most scholars of  
foreign language writing and teaching, as mentioned previously, 
emphasize the importance of  concentrating on more than 
surface level errors. As Writing Fellows, we have spent the past 
semester compiling techniques and strategies designed to deal 

with structural, organizational, and developmental concerns in 
papers. If  grammar does not impede the reader’s understanding 
of  the paper, a Fellow can simply apply these strategies in 
the same ways that we have learned. Thus, I will not discuss 
WKHVH�VSHFLÀF�VWUDWHJLHV�KHUH���%XW�ZKDW�KDSSHQV�LI �JUDPPDU�
does impede understanding of  the student’s message? Rivers, 
$]HYHGR��DQG�+HÁLQ�DUJXH�WKDW�JRRG�ZULWLQJ�´LV�RQO\�SRVVLEOH�
ZKHQ�WKH�ZULWHU�KDV�FODULÀHG�KLV�RZQ�WKLQNLQJ�RQ�WKH�VXEMHFW�DQG�
knows how he wishes to present his viewpoint or develop his 
DUJXPHQW�µ32 Asking the student to step back from the paper and 
simply explain his ideas can be extremely effective. This prevents 
WKH�WXWRU�IURP�JHWWLQJ�FDXJKW�XS�LQ�À[LQJ�JUDPPDU�HUURUV�LQ�
order to communicate meaning. Understanding what the tutee 
is trying to say allows the tutor to remain focused on the higher 
priority global issues that must be addressed.  

It is inevitablethat compositions will have several grammar 
errors, and students will want to work on them. Although 
Professor Prendergast believes it should not be up to the Writing 
)HOORZV�WR�À[�JUDPPDU�HUURUV��.HUVFK��-RUJHQVHQ��DQG�$OYDUH]�DOO�
expressed the opinion that some errors should be discussed and 
À[HG��7KH�GHEDWH�EHWZHHQ�VFKRODUV�RQ�WKLV�LVVXH�LV�WKH�TXHVWLRQ�
RI �ZKLFK�HUURUV�WR�À[�DQG�WKH�DSSURSULDWH�OHYHO�RI �GLUHFWLYHQHVV���
Students make two types of  errors: patterned errors and 
inconsistent errors. As implied by the names, patterned errors 
DUH�HUURUV�RI �D�VSHFLÀF�JUDPPDWLFDO�FRQVWUXFWLRQ�WKDW�RFFXU�
repeatedly throughout the paper, while inconsistent errors 
are unpredictable and are not repeated often. Many scholars 
and teachers argue that feedback should be concentrated on 
patterned errors. Rivers et al, Kersch, Jorgensen, and Alvarez 
argue that consistent, serious errors are the ones that need more 
practice.33 However, Jessica Williams argues the opposite. She 
claims that inconsistency “suggests that the learner has partial 
FRQWURO�RI �WKH�IRUP�DQG�PD\�ZHOO�EH�UHDG\�WR�VHOI�FRUUHFW�µ�
while patterned errors show that the learner “does not know the 
IRUP�DQG�RU�SHUKDSV�LV�QRW�HYHQ�UHDG\�WR�OHDUQ�LW�µ34 However, 
Kersch advises tutors to zero in on a few instances of  patterned 
errors and if  necessary, give a short grammar lesson that give the 
student the opportunity to correct them elsewhere in the paper.36   
Alvarez agrees, emphasizing the importance of  explaining the 
IXQFWLRQ�RI �VSHFLÀF�SDUWV�RI �JUDPPDU�DQG�WKHLU�SXUSRVH�37  
Kersch also stresses the importance of  pausing and giving the 
student time to think and correct his or her own errors before 
jumping in.38 As Writing Fellows, the limited time we have in a 
session restricts our possibilities for discussing grammar errors. 
7KHUHIRUH��LW�LV�FOHDUO\�EHQHÀFLDO�WR�IROORZ�WKH�SDWWHUQHG�HUURU�
method, concentrating on one or two patterns in depth in order 
to ensure that the student actually learns to self-correct this error 
in the future.

Similarly, the question of  how directive the tutor should be 
is also the subject of  debate. Levels of  directiveness can range 
from being completely nondirective—hinting that there is an 
HUURU�DQG�OHWWLQJ�WKH�VWXGHQW�ÀQG�LW³WR�EHLQJ�YHU\�GLUHFWLYH³
SRLQWLQJ�RXW�WKH�VSHFLÀF�HUURU��H[SODLQLQJ�ZK\�LW�LV�ZURQJ��DQG�
explaining how to correct it. Williams considers this dilemma, 
explaining that if  feedback is too indirect, the student may not 
realize what to do with the suggestion.  However, if  feedback is 
extremely direct, the student may follow the suggestion without 
any critical consideration.39 Professor Jorgensen encourages 

tutors to lean towards being nondirective.  She explains that 
in her own conferences with students, she prefers to hint that 
D�SUREOHP�H[LVWV�DQG�OHW�WKH�VWXGHQWV�ÀQG�LW�RQ�WKHLU�RZQ�40  
+RZHYHU��WKH�TXDOLÀHU�WR�WKLV�DGYLFH�VHHPV�WR�EH�WKDW�EHLQJ�
nondirective only works when students know why their errors 
DUH�ZURQJ�DQG�KRZ�WR�À[�WKHP���%DUEDUD�$OYDUH]�H[SODLQHG�WKDW�
EHLQJ�QRQGLUHFWLYH�LV�GLIÀFXOW�EHFDXVH�LQ�D�IRUHLJQ�ODQJXDJH��
students do not have as much background knowledge to draw 
on.  She believes that failing to provide any kind of  solution 
would waste the student’s time.41 Dana R. Ferris, in her book 
Treatment of  Error in Second Language Student Writing, offers the 
solution that direct feedback should be considered in three cases: 
ZKHQ�VWXGHQWV�DUH�DW�EHJLQQLQJ�SURÀFLHQF\�OHYHOV��ZKHQ�HUURUV�
DUH�´QRQWUHDWDEOHµ��FDQQRW�EH�H[SODLQHG�E\�UHIHUHQFLQJ�JUDPPDU�
rules), and when the teacher wants to concentrate on one 
VSHFLÀF�HUURU�42 Combining these views, the key for the Writing 
)HOORZ�VHHPV�WR�EH�WR�EHJLQ�E\�EHLQJ�QRQGLUHFWLYH�DQG�WR�ÀQG�
the best balance—direct enough that the student understands 
the suggestion but indirect enough that the student learns from 
the correction.  
)LQDOO\��LQ�RUGHU�WR�IXOÀOO�WKH�JRDO�RI �PDNLQJ�WKH�VWXGHQW�D�

better writer in the Spanish language, the tutor should provide 
writing and editing strategies that the student can use in the 
future. Regarding writing, scholars encourage teachers to 
emphasize that the “exact correspondence of  ideas cannot be 
WUDQVODWHG�IURP�RQH�ODQJXDJH�LQWR�DQRWKHU�µ43 Rivers et al. explain 
that many good L1 writers become frustrated when they cannot 
produce the same level of  sophistication in their L2 writing,44 
and therefore attempt to use sophisticated ideas from their 
native language in their foreign language writing.  Both Professor 
Prendergast and Barbara Alvarez also expressed the concern 
that students too often try to translate ideas from English 
into Spanish. Even planning and outlining in English can be a 
WUDS���$FFRUGLQJ�WR�5LYHUV��$]HYHGR��DQG�+HÁLQ��WKLV�FDXVHV�WKH�
resulting writing to be “stilted and anglicized, lacking the feeling 
IRU�WKH�ODQJXDJH�DQG�WKH�QDWXUDO�ÁRZ�DQG�UK\WKP�WRZDUG�ZKLFK�
WKH�VWXGHQW�VKRXOG�EH�DLPLQJ�µ45 Drawing on this advice, the 
tutor should emphasize the importance of  planning and drafting 
in Spanish rather than directly translating from English thoughts 
and ideas. Although many students feel it is easier to translate, 
the tutor must stress that this strategy will actually improve the 
ÁRZ�RI �WKH�ZULWLQJ���7KH�)HOORZ�FDQ�DOVR�UHPLQG�WKH�VWXGHQW�
that although the result may not be as sophisticated as his or 
her L1 writing would be, instructors appreciate simple, concise 
expression of  ideas over “poorly disguised translations of  their 
(QJOLVK�WKRXJKW�µ46

With respect to editing strategies, Williams offers some simple 
ideas to encourage student autonomy and self-correction.  First, 
she suggests demonstrating the consequences of  inaccuracy47 

—most importantly, the likelihood of  miscommunication. 
She advises teachers to begin with what students know.  For 
example, if  a student needs help with verb tense, Williams 
VXJJHVWV�DVNLQJ�WKH�VWXGHQW�WR�KLJKOLJKW�DOO�ÀQLWH�YHUEV�DQG�WR�
consider each individually and decide which tense it requires.48 
Professor Kersch describes the multiple revision method she 
teaches her students.  She explains that revision should be 
WUHDWHG�DV�D�SURFHVV�DQG�WKDW�WU\LQJ�WR�ÀQG�DOO�HUURUV�LQ�RQH�
revision is not effective. Thesis, organization, introduction and 

FRQFOXVLRQ�VKRXOG�EH�FRQFHQWUDWHG�RQ�ÀUVW��IROORZHG�E\�TXRWHV�
DQG�HYLGHQFH��ZRUG�FKRLFH��DQG�ÀQDOO\�JUDPPDU�DQG�VSHOOLQJ����
Each of  these revision strategies can contribute to teaching an 
L2 writer to effectively self-edit.49 As Writing Fellows, we should 
attempt to pass on these editing techniques to help our tutees 
become more autonomous in their writing and editing processes.  

As Writing Fellows tutoring L2 Spanish writers, we still have 
much more to learn through experience and observation of  
other tutors’ sessions. Learning what instructors and students 
are looking for is an important step in understanding their 
expectations for the relatively new program offering Spanish 
tutoring by undergraduate students. Being aware that SP 200 
professors most heavily weigh the effectiveness of  the student’s 
FRPPXQLFDWLRQ�RI �DQ�LGHD�RU�DUJXPHQW��ZH�FDQ�IHHO�FRQÀGHQW�LQ�
initially overlooking sentence level issues such as grammar errors 
to concentrate on global issues—an approach highly valued by 
the Writing Fellow program for any tutoring session.We need to 
be aware that student writers in foreign languages can be easily 
discouraged by a paper full of  grammar errors and that even 
more advanced L1 writers can feel anxiety over the inability to 
produce sophisticated L2 writing. We know now that in a session 
with students of  the Spanish language, the role of  feedback 
should be explained and that the student’s past problems with 
writing should be considered. Reading aloud should usually be 
avoided, unlike in L1 tutoring. When grammar does become a 
legitimate concern, we should focus on a few patterned errors 
and teach the student to correct them independently. We should 
try to be as indirect as possible in order to ensure that the 
student understands his or her revisions, but we should not let 
the student leave without knowing that he or she understands 
ZK\�D�VSHFLÀF�HUURU�LV�ZURQJ�RU�KRZ�WR�À[�LW���)LQDOO\��ZH�VKRXOG�
attempt to instill good editing habits in our tutees in order to 
make them better writers in the long run. 

Although there has been relatively little research done on 
foreign language tutoring, I have attempted to piece together the 
perspectives of  Spanish 200 level instructors, authors of  Spanish 
teaching guides, and scholars of  foreign language teaching and 
writing to explore the appropriate role of  the Spanish tutor for 
the Writing Fellows. This is by no means a complete guide to 
L2 tutoring, as many questions remain unanswered. It remains 
to be seen whether this research applies to all L2 tutoring or 
only to the Spanish language. Instructors of  other languages, 
for example, may have different expectations for their students’ 
compositions. Students of  other languages almost certainly 
will not struggle with the same areas of  confusion as students 
studying Spanish. Although this research will undoubtedly 
continue, this paper provides a general guide for Writing Fellows 
beginning to tutor students of  Spanish writing courses.      
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